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Source: 1 
Hussain, M. S., Khan, S. A., & Bidar, M. C. (2022). Self-Efficacy of Teachers: a review of the literature. Jamshedpur Res. Rev, 1, 110-116.
Comment 1
Quote/Paraphrase:
Hussain, Khan, and Bidar (2022) note that instructors' self-confidence is vital in the classroom. They evaluated data on teacher self-efficacy and student learning and performance (p. 113)
 Essential Element: Self-Efficacy
Additive/Variant Analysis:
Agreeably, Hussain, Khan, and Bidar's comprehensive examination of teacher self-efficacy underscores the pivotal role educators play in fostering student learning and development. Their integration of various studies sheds light on the intricate interplay between teachers' confidence, instructional strategies, and classroom dynamics. This perspective accentuates the significance of educators' voices in educational discourse and practice. Additive/Variant Analysis could further enrich this discourse by exploring nuanced dimensions and alternative viewpoints, enhancing our understanding of effective teaching practices. Educational institutions can utilize insights from such analyses to design targeted interventions and support systems that bolster teachers' self-efficacy, ultimately cultivating environments conducive to student success. Therefore, while endorsing the authors' perspective, employing analytical approaches like Additive/Variant Analysis can deepen our comprehension and inform actionable strategies in education.
Comment 2
Quote/Paraphrase:
According to Hussain, Khan, and Bidar (2022), instructors' self-confidence is very important in the classroom. They found a correlation between teachers' self-efficacy and the results that students achieved in class (p. 113).
Essential Element: Self-Efficacy
Additive/Variant Analysis:
Hussain, Khan, and Bidar's teacher self-efficacy research illuminates the intricacies of effective teaching practices. By exploring the complex link between instructors' self-confidence and student achievement, the authors emphasize the necessity of encouraging teachers to believe in themselves. Teachers' influence on students' emotional and intellectual growth supports this view more and more. To delve further, Additive/Variant Analysis may provide new views. This type of study may illuminate complex aspects of instructors' self-efficacy or give new perspectives on student accomplishment. Educational stakeholders may use data from several analytical lenses to construct individualized interventions and support systems that empower teachers and improve student learning. Analytical methods may assist us grasp the authors' conclusions and promote evidence-based teaching. 
Contextualization:
As an educational consultant, I know that students' self-confidence is crucial to their academic and personal success. Hussain, Khan, and Bidar's (2022) research on instructors' self-confidence to improve student performance has me curious about how this concept compares to other approaches. My conversations with schools and educators often focus on teacher productivity. This is already clear, but the shifting education landscape and various student demands underscore it. 
For educators to adapt to changing student and educational system demands, "focused interventions and supportive surroundings" may comprise a variety of tactics.
Source: 2
Kim, M. J., & Park, J. H. (2020). Academic self-efficacy and life satisfaction among adolescents: Mediating effects of self-transcendence. Child & Youth Services, 41(4), 387-408. 
Comment 3:
Quote/Paraphrase:
Kim and Park (2020) investigate the relationship between academic self-efficacy and life satisfaction among adolescents, with a focus on the mediating effects of self-transcendence. Through their study, they aim to elucidate the intricate interplay between these variables and their implications for adolescent well-being (p. 393)
Essential Element: Self-Efficacy 
Additive/Variant Analysis:
This viewpoint, as presented by Kim and Park (2020), appears to be both additive and variant in nature. It adds to existing research by exploring the mediating role of self-transcendence in the relationship between academic self-efficacy and life satisfaction among teenagers. By considering how students' transcendental experiences influence their overall well-being, the study expands the understanding of adolescent psychology beyond traditional measures of academic success. However, it also introduces a variant perspective by emphasizing holistic therapy approaches that integrate academic skill development with fostering a sense of purpose. This departure from conventional academic interventions underscores a shift towards more comprehensive strategies aimed at promoting teenagers' holistic well-being. Therefore, while building upon existing frameworks, this new viewpoint introduces novel concepts and therapeutic approaches to adolescent psychology and well-being.
Contextualization:
According to Kim and Park (2020), adolescent development is multifaceted and self-efficacy shapes educational experiences. As an educational counselor, I see high school students struggle to balance academic goals with personal growth. After Kim and Park's self-transcendence study, I've wondered if academic self-efficacy treatments such as (goal setting and achievement strategies, as well as mindfulness and self-reflection practices) may help students establish purpose and identity. I prioritize helping my students build a strong sense of self and an awareness for the world outside their local context during counseling sessions. This comment pushes me to seek more comprehensive student assistance that includes spiritual and social health, in line with Paul's (2024) emphasis on value-based solutions to improve high school students' self-efficacy and social adjustment. 
Comment 4:
Quote/Paraphrase:
Kim and Park (2020) investigate the mediating function of self-transcendence in the link between teenage life satisfaction and academic self-efficacy (p. 393).
Essential Element: Self-Efficacy
Additive/Variant Analysis:
Kim and Park (2020) offer a novel viewpoint on teenage health that enriches earlier research. Self-transcendence's mediation of academic self-efficacy and life fulfillment offers a unique perspective on youths' happiness. The field expands beyond academic measures to include psychological and existential fulfillment. This feature expands our understanding. The report also proposes comprehensive therapy methods that combine academic skills with purpose and personal identity. This turn away from traditional treatment reflects a growing interest in holistic teen health. Kim and Park's study promotes adolescent psychology and education by expanding on previous frameworks and offering new concepts and treatment methods.
Contextualization:
Kim and Park (2020)'s research on high school students' struggles to balance academics and personal development is relevant to my work as an educational counselor. Their findings make me worry if traditional schooling can meet today's complex kid requirements. Their results on self-transcendence as a mediator inspire me to seek more comprehensive student aid. Goal-setting, mindfulness, and self-reflection are my therapeutic goals. In line with Paul's (2024) emphasis on value-based solutions to increase students' self-confidence and social adjustment, I also believe in supporting their social and spiritual well-being alongside academic achievement. Your response has further fueled my desire to provide complete support that blends theory and practice to ensure teens' overall health and happiness. 
Source: 3
Paul, S. D. G. (2024). Developing Certain Value Based Strategies For Enhancing Spiritual Intelligence, Social Adjustment And Self Efficacy Among Students At Higher Secondary Level. Laxmi Book Publication.
Comment 5
Quote/Paraphrase:
Paul (2024) explores the development of value-based strategies aimed at enhancing spiritual intelligence, social adjustment, and self-efficacy among students at the higher secondary level. Through his work, he seeks to provide insights into the design and implementation of interventions that promote holistic student well-being and academic success.
Essential Element: Self-Efficacy 
Additive/Variant Analysis:
Paul's (2024) analysis of value-based approaches to student development provides an all-encompassing framework for dealing with different aspects of teenage development. The author highlights the interconnection of spiritual intelligence, social adjustment, and self-efficacy in determining students' overall well-being and educational performance. It is Agreeable that this alternative viewpoint broadens our comprehension of student development beyond conventional scholastic metrics, drawing attention to the need of fostering not just cognitive capacities but also values and interpersonal skills. In addition, it highlights how schools can create settings that encourage students' whole development, which includes both intellectual and personal aspects. This alternative viewpoint highlights the importance of educational interventions that enhance students' feeling of purpose, belonging, and efficacy in overcoming life's obstacles, in addition to intellectual learning.
Contextualization:
Paul's (2024) examination of value-based methods shows how important schools are for children's social and emotional development. As a high school guidance counselor, I see many adolescents struggling with self-confidence, social acceptance, and identity. Paul's emphasis on spiritual intelligence and social adaptability is changing how I serve students as they mature. Instead than focusing on grades, I use value-based therapy as a counselor. Because of this, kids will understand themselves and the world better. I am certain that we can establish classrooms where children succeed in academics, social life, and spirituality. Paul's approach emphasizes values-based education and kids' multifaceted well-being. 
Source: 4
Blonder, R., Benny, N., & Jones, M. G. (2014). Teaching self-efficacy of science teachers. The Role of Science Teachers' Beliefs in International Classrooms, 1-15. 
Comment: 6
Quote/Paraphrase:
Blonder, Benny, and Jones (2014) delve into the teaching self-efficacy of science teachers, exploring the role of their beliefs in international classrooms.
Essential Element: Self-Efficacy
Additive/Variant Analysis:
Benny, Blonder, and Jones (2014) examined science instructors' self-efficacy and its consequences in diverse classrooms. Their study emphasizes teachers' viewpoints on instructional methods and student results, especially globally. The authors illuminate the importance of self-efficacy in scientific education, which helps us understand cross-cultural teaching methods. This article's alternate perspective illuminates teachers' self-confidence and classroom effectiveness. Scientific educators must help students acquire high self-efficacy beliefs to have a greater effect in the classroom and thrive in foreign classrooms.
 Contextualization:
Blonder, Benny, and Jones (2014) evaluated science teachers' self-efficacy. As an educational consultant who has worked with international schools, I can relate. Understanding the specific issues scientific educators confront in different cultures is essential for offering appropriate assistance and professional development. Blonder, Benny, and Jones found that instructors' beliefs and self-efficacy affect instructional effectiveness. By adding science teachers' opinions in our advice, we can help schools foster trust and excellence. Students worldwide will do better academically. 
 Source 5
Chao, C. N. G., Forlin, C., & Ho, F. C. (2016). Improving teaching self-efficacy for teachers in inclusive classrooms in Hong Kong. International Journal of Inclusive Education, 20(11), 1142-1154. 
 Comment 7
Quote/Paraphrase:
Educators' belief in their own abilities to teach in inclusive classrooms in Hong Kong is the subject of research by Chao, Forlin, and Ho (2016).
Essential Element: Self-Efficacy
Additive/Variant Analysis:
Chao, Forlin, and Ho (2016) found that working with diverse students in inclusive classrooms boosts teachers' confidence. By concentrating on Hong Kong, the authors emphasize the importance of teachers' confidence in satisfying all students' needs. Their research reveals that teachers' self-confidence is essential for inclusive practices and academic achievement for all pupils. This new perspective illuminates Hong Kong's inclusive classroom instructors' particular difficulties and potential. The essay emphasizes the necessity of encouraging and equipping teachers to succeed in the classroom. To guarantee all students succeed, schools should boost teachers' self-confidence.
Contextualization:
Chao, Forlin, and Ho (2016) discovered that Hong Kong's inclusive classroom teachers are confident in their skills. I can relate to these instructors as a teacher educator who has taught in several classrooms. To construct situation-appropriate professional development programs, one must understand Hong Kong educators' needs and difficulties. Strategies that boost instructors' confidence in the classroom will help them serve students of all backgrounds and skills. The Chao, Forlin, and Ho research stresses continuing assistance and collaboration to foster inclusive attitudes and improve student results in varied educational situations. Incorporating their research into my teacher education programs will strengthen educator autonomy and promote inclusive education in Hong Kong and internationally. 
Comment 8:
Quote/Paraphrase:
Chao, Forlin, and Ho (2016) investigate strategies to enhance teaching self-efficacy for educators in inclusive classrooms in Hong Kong.
Essential Element: Self-Efficacy
Additive/Variant Analysis:
Chao, Forlin, and Ho (2016) found that working with diverse students in inclusive classrooms boosts teachers' confidence. By concentrating on Hong Kong, the authors emphasize the importance of teachers' confidence in satisfying all students' needs. Their research reveals that teachers' self-confidence is essential for inclusive practices and academic achievement for all pupils. This new perspective illuminates Hong Kong's inclusive classroom instructors' particular difficulties and potential. The essay emphasizes the necessity of encouraging and equipping teachers to succeed in the classroom. To guarantee all students succeed, schools should boost teachers' self-confidence.
 Contextualization:
As an inclusive education consultant in Hong Kong, Chao, Forlin, and Ho (2016)'s study on teaching self-efficacy in inclusive classrooms is relevant to my work. Their findings emphasize the relevance of instructors' self-confidence in serving diverse student bodies. The authors present practical advice for designing focused professional development programs for Hong Kong educators, addressing issues including big class sizes and limited resources. Their study found that specific teaching practices boost instructors' self-confidence, which I would promote as a consultant. If teachers have the resources they need, they can build more inclusive and equitable classrooms where all children can flourish academically and socially. 
 Source: 6
Sehgal, P., Nambudiri, R., & Mishra, S. K. (2017). Teacher effectiveness through self-efficacy, collaboration and principal leadership. International Journal of Educational Management, 31(4), 505-517. 
Comment 9
Quote/Paraphrase:
Sehgal, Nambudiri, and Mishra (2017) investigate the relationship between teacher effectiveness, self-efficacy, collaboration, and principal leadership.
Essential Element: Self-Efficacy
Additive/Variant Analysis:
Teacher effectiveness research by Sehgal, Nambudiri, and Mishra (2017) covered the elements that affect educators' professional success. The authors explain school dynamics by linking students' self-confidence, collaboration, and leadership. Their findings underscore the relevance of teachers' self-confidence in promoting classroom leadership and teamwork. This new approach emphasizes the need to strengthen instructors' confidence in their abilities to improve student learning. It also emphasizes leadership that empowers educators to flourish professionally. When school administrators increase teachers' confidence and collaboration, they foster professional growth and student achievement.
 Contextualization:
Having been in a similar position, I can relate to educators' struggles and Sehgal, Nambudiri, and Mishra (2017)'s recommendations for cooperative learning settings. Building a healthy work environment and enhancing student accomplishment requires understanding teacher self-efficacy, teamwork, and leadership. Sehgal, Nambudiri, and Mishra found that professional development and leadership training benefit teachers. As principal, I will incorporate teacher feedback into our school's professional development programs to increase teachers' confidence and teamwork. If we prioritize teachers' professional and personal growth, we can appreciate, support, and empower them to help kids succeed. 
 Comment 10:
Quote/Paraphrase:
A study conducted by Sehgal, Nambudiri, and Mishra (2017) delves into the connection between principal leadership, teacher effectiveness, self-efficacy, and teamwork.
Essential Element: Self-Efficacy
Additive/Variant Analysis:
Teacher effectiveness research by Sehgal, Nambudiri, and Mishra (2017) covered the elements that affect educators' professional success. The authors explain school dynamics by linking students' self-confidence, collaboration, and leadership. Their findings underscore the relevance of teachers' self-confidence in promoting classroom leadership and teamwork. This new approach emphasizes the need to strengthen instructors' confidence in their abilities to improve student learning. It also emphasizes leadership that empowers educators to flourish professionally. When school administrators increase teachers' confidence and collaboration, they foster professional growth and student achievement.
Contextualization:
As a teacher trainer, I deal with educators in many contexts, therefore Sehgal, Nambudiri, and Mishra (2017)'s study on teacher effectiveness is relevant. They discovered that self-efficacy, teamwork, and leadership increase school climate and academic achievement. Their study reveals that well-rounded professional development programs suited to instructors' requirements are optimal for continued support and advancement. Their findings will be used in my training sessions to stress collaboration and teacher self-efficacy. If we equip teachers, we can build lively classrooms where everyone can learn and flourish.
Comment 11:
Quote/Paraphrase:
A study conducted by Sehgal, Nambudiri, and Mishra (2017) delves into the connection between principal leadership, teacher effectiveness, self-efficacy, and teamwork.
Essential Element: Self-Efficacy
Additive/Variant Analysis:
Teacher efficacy research by Sehgal, Nambudiri, and Mishra (2017) shows the complexity of educational environments. The authors' study of self-efficacy, collaboration, and leadership illuminates successful teaching's complexity. The authors suggest ways educational stakeholders might improve cooperation and leadership by emphasizing self-efficacy. This approach helps us comprehend by emphasizing the need to increase teachers' self-confidence and provide additional leadership frameworks. It also underlines the necessity for continual professional development to help instructors collaborate and believe in themselves. Educational leaders may create successful classrooms by boosting teachers' confidence.
 Contextualization:
As a school administrator who seeks to create a collaborative and excellent learning environment, I can relate to Sehgal, Nambudiri, and Mishra (2017). Their research reveals that supportive leadership and teacher self-confidence can create a healthy work environment. As administrator, I will incorporate their recommendations into our school's professional development initiatives to help teachers succeed. We can develop a school culture where teachers trust themselves and work together to improve student achievement. 
Source 7
Morris, D. B., Usher, E. L., & Chen, J. A. (2017). Reconceptualizing the sources of teaching self-efficacy: A critical review of emerging literature. Educational psychology review, 29, 795-833.
Comment 12
Quote/Paraphrase:
Morris, Usher, and Chen (2017) critically review emerging literature to reconceptualize the sources of teaching self-efficacy.
Essential Element: Self-Efficacy
Additive/Variant Analysis:
Morris, Usher, and Chen (2017) critically examined teaching self-efficacy sources, revealing the complexity of instructors' self-confidence. The authors illuminated various teacher self-confidence elements by synthesizing existing studies. Their research demonstrates that contextual, individual, and experience aspects are needed to understand and boost instructors' self-confidence. This new approach illuminates the intricacies of instructors' self-perceptions in the classroom. To address the multiple causes for teachers' self-efficacy, individualized professional development and support networks are stressed. This approach can help education policymakers improve teacher autonomy and classroom performance.
 Contextualization:
As a teacher coach, I've witnessed Morris, Usher, and Chen (2017) change instructors' perceptions of their abilities. Knowing what influences teachers' self-confidence enables for customized support and professional growth. Morris, Usher, and Chen emphasize fulfilling individual needs, overcoming contextual barriers, and experiential learning to boost teacher self-efficacy. I integrate teachers' comments into my coaching methods to help them gain self-confidence and become better educators. Identifying and addressing the numerous factors that affect instructors' self-efficacy may help them improve students' learning. 
Comment 13:
Quote/Paraphrase:
Morris, Usher, and Chen (2017) critically review emerging literature to reconceptualize the sources of teaching self-efficacy.
Essential Element: Self-Efficacy
Additive/Variant Analysis:
Morris, Usher, and Chen's critical review of teaching self-efficacy sources examines teachers' self-confidence (2017). Writers illuminate teachers' self-efficacy by combining studies on several topics. Personal, contextual, and experiential elements should be considered while examining instructors' self-confidence. Their findings support this. This new viewpoint illuminates the complex interaction of personal, contextual, and institutional factors that shape educators' self-perceptions of pedagogical ability. To address the multiple elements affecting teachers' self-efficacy, it emphasizes individualized professional development and support services. This review's findings can help educators and stakeholders improve teacher agency and classroom practice.
Contextualization:
Morris, Usher, and Chen (2017) rethought what contributes to teachers' classroom self-efficacy, and I agree as the professional development administrator. Providing tailored and effective support requires understanding instructors' multidimensional confidence. Morris, Usher, and Chen found that boosting teachers' self-efficacy requires considering both personal traits and environmental and professional elements. As a school administrator, I want to include teachers' comments into our professional development programs to address the many causes of teacher confidence issues. We can build a more supportive and enabling workplace for teachers by identifying and addressing the many issues that affect their self-perceptions as educators. Thus, students' academic performance will improve. 
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Loretta:
You received an NC (no credit for this assignment #2 Developmental Readings) This was a  good start, but please check the Developmental Readings grading rubric to double-check the requirements.  Please note the following:
1. The highest grade you can receive for this first assignment is a B, “if” you re-do the assignment and re-post it in DIAL anytime before May 26. 
2. Please read all of my comments carefully on this assignment. 
3. Please purchase your own copy of the APA 7 manual to keep with you as your go-to “Academic Resources Bible” so to speak. You need to refer to it often as you complete your assignments and submit Works Cited.
4. Next, label a Microsoft Word document and begin cutting and pasting as a list all of the suggestions that professors are making for improvement on your assignments. Re-read it prior to every written assignment. As your reservoir of suggestions increases from instructors, you will find yourself feeling more confident in your writing and researching.  
5. Finally, were you able to attend the pre-assignment #2 (Developmental Readings) live Zoom session last Thursday? If not, you need to read all of your General Helps resources on Developmental Readings in order to be successful.
Finally, I want to offer words of encouragement. I could tell by your contextualizations that you were thinking about and applying the readings to your own setting, which is what we want. You are a good thinker and writer. I suspect that you ran up against the clock and ran out of time and submitted what you had. Please revise your assignment completely according to the expectations of Developmental Readings, and I will be glad to grade it once it is posted in DIAL again.
Please let me know by email, cao@ogs.edu, that you plan on revising this assignment and reposting it in DIAL. Also, my role is to help you be successful with this course. If you feel we need a Zoom session or phone call, please let me know!
Dr. Curtis D. McClane, Professor of Leadership Studies
 




