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Assignment #4 – Course Learning Journal The journal is a written reflection of your learning journey while working in each course. The Learning Journal integrates the essential elements of the course within your professional field of interest. The objective of the course journal is to produce a degree of acculturation, integrating new ideas into your existing knowledge of each course. This is also an opportunity to communicate with your professor insights gained as a result of the course. The course learning journal should be 3 - 5 pages in length and should include the following sections: 

1. Introduction – Summarize the intent of the course, how it fits into the graduate program as a whole, and the relevance of its position in the curricular sequence. 

2.  Personal Growth - Describe your personal growth – how the course stretched or challenged you – and your progress in mastery of course content and skills during the week and through subsequent readings – what new insights or skills you gained. 

3.  Reflective Entry - Add a reflective entry that describes the contextualization (or adaptation and relevant application) of new learning in your professional field. What questions or concerns have surfaced about your professional field as a result of your study? 

4. Conclusion – Evaluate the effectiveness of the course in meeting your professional, religious, and educational goals. Scholar’s Porch Discussion Post The Scholar’s Porch is a DIAL - based virtual gathering place designed with the OGS tutorial method and relationally oriented learning experience in mind. This venue allows students to discuss course - related content with the professor and each other. 























1. Introduction. The long-term objective of the OGS graduate program is to custom tailor each student’s professional background and training in a way that should help 
transform the student into of agent of social change in accordance with “true” Christian principles.  With that, the program at OGS, in the short term, lays out the groundwork, step by step, as it works its way progressively through the OGS curricular sequence.  The hope, in the end, is that the OGS student will emerge fully equipped with the essential pieces for the completion of the tool kit designed to help him or her reach a place of more complete readiness for the missionary work ahead, within the framework of whatever profession or training he or she brings to the program.  
I have found SR 958-42 Research Design and Methodology II to be perfectly
situated in its placement near the final leg of the journey at OGS.  In it, I feel that there is to be found the answers to many of the salient research questions just in time for the student to make his or her entry into the dissertation phase of the doctoral program at OGS. As the second to last course in the pre-dissertation sequence, Research Design and Methodology II pushes the door wide open into “best practices” in the type of scholarly research that is as yet ahead by instructing the student to select one or more published dissertations as the prototype for his or her dissertation, going forward. As such, the student is able to begin upon the first tread of the stoop, as he makes his way up to the landing where he will be able to begin his major research activity by emulating what is already established as a successful dissertation enroute to the doctoral degree.


In OGS curricular sequence, this course, SR 968-42 Research Design and Methodology II, is designed to emphasize the students’ continued training in pre-dissertation research skills. At the same time, it logically follows upon the heels of SR 968-42 Research Design and Methodology I, while also setting the stage for the final research course coming up the pike, the SR 968-52 Research Design and Methodology III.  
2. Personal Growth: From the inception, it is made clear that the chief goal of this course is to give the student a feel for writing his or her own dissertation by analyzing an actual published sample. Importantly, the student is also asked to write parts of his dissertation in the way that his work mirrors the same elements in the exemplary published dissertation to which he or she had referred. This is very beneficial to the student-researcher, and, especially for me, it had actually become something of a sort of jumping-off place. I found that through this process of using a published dissertation as a template, I was able to put together a portion of the background story behind my study as taken from researchers cited in the first part of my “Literature Review.” 
Further, I learned that in citing a published dissertation or thesis, the APA-7 manual requires that the researcher include the “Publication Number” in the citation, in order to differentiate it from an unpublished work of the same kind. In my case, I had referred to a rough draft of the Ogundimu dissertation that did not include the 



“Publication Number,” and the author, himself, a friend, did not have the number for me. So, I had to telephone ProQuest in order to retrieve it. This was truly a valuable bit of new learning, going forward. While my learning experience from the three assignments was altogether, quite rich, there is a number of instances where too-often repeated questions and problems made me feel as though I was in a tailspin. This created a special difficulty for me. My difficulty was to find a way to either answer the repeated questions differently each time they appeared in the same or different assignments, or simply, to answer them once, and ignore them, thereafter. 
In Assignment #3 (4), for example, the problem that is posed asks the student to “Analyze. . .the distinction between null and alternative hypotheses.” Then, later, in the same assignment, the problem is repeated in slightly different verbiage under (5). The tautological statement is, “Evaluate the difference between null and alternative hypotheses. . . .” 
Again, the last problem in Assignment #1 (3) asks that the student “Discuss how a well-structured literature review strengthens the overall foundation of a research project.” At the same time, the problem posed in Assignment #3 (7) stating, “Discuss how understanding literature review structures can inform and improve your research plans,” is essentially asking for the same response.




3. Reflective Entry: Prior to this course, I did not quite understand how the word, “assumption” was used in statistical parlance. Now, I believe I have a fuller, more 
complete understanding of its use in the language of statistics. Coming out of this course, I believe I am seeing how the word, “assumption” is used as a way of projecting the extent to which the distribution of data, in the form of a histogram or a boxplot, 
allows the researcher to predict the extent of “normalcy,” “skewness,” or “kurtosis.” For me, this is one important expansion of my statistical vocabulary, and hence, a useful tool for pedagogical work in one of my main content area as a teacher of mathematics. 	
4. Conclusion: To begin with, the student, in this course, is guided to read and organize the 
literature he has collected, in an effort to find gaps in the massive bulk of the literature that discusses the topic that is of interest to him or her. In identifying these gaps, the student is actually making a determination that among the broad swarth of opinions from experts who have delved into this topic of interest, there are still to be found some important points upon which very few, or none of the experts have yet opined. The student will, then, select that single gap that he feels most pertinent to his research and center his research on it. Out of that gap comes the “rationale” for the dissertation in the way that it identifies the missing link in the chain of literature collected by the researcher on his or her pre-determined topic. At this point, the researcher is able to identify the “purpose” of the dissertation, followed by the formulation of his major “hypothesis” and the actual writing of the “background” information part of the literature review. The beautiful thing is that all of these steps are exemplified in the opening part of the literature review (Chapter II) section of the dissertation I had chosen to model my research from.
	Upon the instruction in the assignments from this SR 968-42 Research II course, I had chosen the dissertation written by Charles Ogundimu on how teacher quit-transfer rate may be a result of the method in which teachers enter the school system (NYC 
DOE), in the first place. Using this dissertation as a model, as I was instructed to do in this course, is precisely the guidance I needed for the realization of my educational goal. 
But since its topic is rooted in the field where I had practiced my profession, education, it is also meeting the conditions of my professional goal. 
So then, since this course has, also, placed me in a more sure-footed stance on the writing of my dissertation, it has brought me closer to the point of completion of the OGS program. The third important fact is that while defense of the dissertation followed by graduation is the end of the journey at OGS, it is the beginning of my work in Christian missiology. With that connection, SR 968-52 has brought me just that much closer to “meeting [my] . . . professional, religious, and educational goals.”         







