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Assignment #3 – Essay 1. Write a 5-page paper based on one (1) of the three (3) items below: 
● List and discuss the fundamental principles of adult education theory. Identify elements of the OGS degree program that correspond to each principle. 
● Explain Jack Mezirow’s transformative learning theory. How does the OGS approach to transformative learning promote critical reflection for transcending barriers to personal growth and social impact? 
● Assess Jane Vella's 12 Twelve Principles for Effective Adult Learning and the application of quantum thinking. Discuss how OGS promotes quantum thinking (holistic, integrated, spiritual, and energetic).












Jack Mezirow’s Transformative Learning Theory (TLT) provides a lens to understand how self-directed transformative learning (TL) can occur in an educational setting, enhancing the ability to lead social change. Omega Graduate School (OGS) promotes adult learning that provides the skills and insights necessary to work for social change by integrating religion and society.  OGS’s methodology parallels TLT enabling self-directed critical reflection of one’s beliefs and assumptions leading both to refinement of ideas and comprehension of the reasons behind them. OGS stresses self-directed learning while providing an environment where the student is challenged to transcend him/herself overcoming personal barriers to growth enhancing the student’s potential for social impact.  
Adult learning in TLT is more than acquiring objective information.  “Transformative learning may be defined as learning that transforms problematic frames of reference to make them more inclusive, discriminating, reflective, open, and emotionally able to change.” (Mezirow, 2011, Dynamics: The Learning Process section, para. 2)  Mezirow explains TL occurs when one experiences a “disorienting dilemma” where new experiences challenge previous beliefs, leading to incongruences between assumptions and experience or between previous and new knowledge. (Backfish, 2021, p.282) A skilled adult learner will adjust or expand his/her frames of reference to resolve internal conflict.  TL can be objective, that is learning new task-oriented behavior, or subjective and self-reflective. It may also be “epochal” or “incremental”. (Mezirow, para. 7)  It may also occur through dilemmas arising from everyday experience. (Misawa and McClain, 2019, p. 52) OGS’s research assignments challenge students' assumptions and existing worldviews by enabling learners to wrestle with the material and reframe their viewpoints incorporating new information. New experiences are provided at OGS through interaction and feedback from a diverse student body and faculty.  OGS utilizes a model that provides discipline and accountability but is open so that any discipline related to the integration of religion and society can be explored. This multidisciplinary approach also facilitates new experiences and information disorienting previous understanding allowing opportunity for adjusting and expanding internalized frameworks.
Because OGS provides a method facilitating research in many disciplines in which students have prior expertise, a strong focus is on self-directed learning.  Mezirow (2011) explains TLT is an “…epistemology of how adults learn to reason for themselves – advance and assess reasons for making a judgment – rather than act on the assimilated beliefs, values, feelings and judgment of others.” Such learning enables a critique of our own beliefs and others’ beliefs.  (para. 6)  TL facilitates self-directed learning where we interpret matters for ourselves rather than being overly influenced by the purposes and agendas of others. (Misawa and McClain, p. 54) Critical thinking skills are key to autonomous thinking and self-directed learning. (p. 53) At OGS the focus on self-directed learning is not about reinforcing personal preferences and familiar frameworks, but rather on developing interpretive skills for self-assessment and fair and objective assessment of the viewpoints of others.  
TL is a process flowing from critical reflection.  Fenwick (2020) notes that as a learner engages in new experiences, “reflection is often triggered.”  The learner begins to ask what happened and how it happened moving beyond these questions when the experience is incongruent with currently held views to ask what is wrong with what I am experiencing.  (Learning as a Process section, para.7) This may enhance understanding of why one disagrees with another’s position reinforcing one’s prior beliefs.  Or it may result in transformation as the learner questions existing beliefs and assumptions with new understanding reshaping internalized frameworks. (Kitchenham, 2008, pp. 113-115) Mezirow found the process begins with a “disorienting dilemma” leading to self-examination fueled by one’s emotional response, leading to a critical assessment of assumptions.  The process is facilitated by recognizing others have traveled similar paths which encourages exploration of new roles and behaviors within relationships.  The process continues with intentional planning of a course of action and the acquisition of skills and knowledge to implement the plan.  These new roles are tried out and tested and one builds self-confidence as competence builds resulting in a reintegration into one’s life both in personal spheres and professional. (Vaughan. 2022, pp. 60-61) This process is reflected in the OGS educational model.  Critical self-reflection is encouraged at every stage.  Likewise, emphasis is placed on goal-directed education.  The student develops a research plan for social engagement learning the skills to implement the plan. Walking through the process with diverse peers in different disciplines demonstrates others are successfully traveling similar paths of learning.  Student teaching, active involvement in discussion, the formal presentation of the forum paper, and the final research project are all building blocks helping the student to flow through this process so that in the end the student is more empowered in his/her personal and professional life to integrate religion for social change.
OGS and TLT are both about social change. Change begins first in the learner as we understand what we believe and know and how we learn enabling the learner to lead others in similar learning and change. Jesson and Newman (2020) explain Habermas’s three domains of knowledge influenced Mezirow. Learning can be instrumental, focused on task-oriented skills. It can be interpretive, focused on understanding the human condition facilitating authentic connection. And it can be critical and emancipatory as we develop more mature and congruent worldviews understanding how we think and becoming empowered to help others do the same. (Learning to Challenge Common Sense section, paras. 2-4) The OGS educational process facilitates all three levels of learning.  Research, writing, and teaching skills are acquired in an environment facilitating deeper human understanding culminating in critical thinking and the competence to lead others in a similar learning process for social change.  
OGS and TLT also recognize the importance of contextualization.  Backfish explains that Mezirow stresses we are caught in our own history with corresponding cultural and personal assumptions that shape how we view our world and our place in it.  “Humans are embodied and contextualized in everything they do, not the least of all in learning.” (2021, p. 286) An essential focus of the OGS educational method requires the student to take newly researched information and apply it to one’s personal and professional life, assessing if it is additive to one’s knowledge or variant.  In this process of contextualization, the learner comes to a deeper appreciation of why core beliefs are held and is empowered to reshape worldviews to bring new learning into congruence within the self.  This process of contextualization also requires the learner to explore and explain how the new learning integrates into one’s professional life.
Both OGS and TLT have the goal of enabling practical social change.  TLT seeks reasoned reflective decisions impacting practical action, non-action, or affirming existing actions. (Mezirow, 2011, Dynamics: The Learning Process, para 3) TL results in more open, reflective, and guided action.  (Tondok, et al., 2022, p.8) OGS's mission is to facilitate learning that integrates religion and society for the sake of reasonable and positive social change flowing from authentic viewpoints based on reality.  Action for social change flows out of conscious self-directed decisions enabled by reflective and self-directed learning.
TLT recognizes TL does not occur without resistance.  Pre-existing intuitions and emotions impact decision-making and may obstruct learning. Dirkx (2006, as cited in Pearce et al., 2022, p. 31) states the more the learner is “personally engaged” the more likely emotions are generated ranging from fear, grief, and anger to joy and wonder.  TL requires a fertile environment to overcome this resistance.  Learning environments that facilitate self-directed involvement, analytical reflection, and rational dialogue facilitate perspective transformation. (Shabbir et al., 2020, p. 394) Learning facilitated by community interaction using personal skills for purposeful activity enhances participation in a community that practices rather than simply learning about practice. (Fenwick and Tennant, 2020, Learning as a Practice-based Community Process section, para 1) TL is personal but also a community process, an awareness OGS capitalizes upon to help overcome resistance to learning.  Mezirow stressed TL describes “learners interrogating, with others, what they encounter in the classroom, leading to a transformation of perspective.” (Pearce et. al., 2022, p. 28) Tondok (2022) found creating an open, reflective, and consciously guided process facilitated by storytelling led to more inclusive interactions within an interfaith environment. (p.13) The international and diverse professional lives of the student body and faculty at OGS learning together using a process encouraging open, reflective, and conscious learning helps to overcome internal resistance to new ideas.
Both OGS and TLT are about transformative learning to enable social change.  Both have a strong focus on self-directed learning focused on understanding, adjusting, and expanding one’s worldview and acquiring the competence to help others do the same.  Both enable social change that begins first in the learner and through understanding how the adult learns to guide others in TL.  Both are concerned with creating an environment for learning both internally and within the learning community to overcome obstacles to learning creating empowered adults who are more aware of what they believe, why they believe what they believe, and how to act on these beliefs for the sake of positive change both in self and community.
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